Worse, even a single suspension increases a student's risk of repeating a grade, and one of the strongest predictors of leaving school without a diploma is being held back during the late primary or secondary school years. Dropping out of school correlates with a higher risk of arrest and incarceration in adolescence and young adulthood. Children of colour, who are more likely to attend urban public schools that heavily enforce zero tolerance policies, are therefore in greater need of spiritual support to counterbalance the psychological stresses of a social system stacked against them. They experience the world as a place of threat, constraint, bias and retribution, and statistically have fewer familial resources to help them respond constructively to this negative culture. They need a team of adult supporters to work with them in building spiritual assets that assist them in overcoming entrenched social barriers to holistic well-being.
While the United States has its particular policies that marginalise certain children based on race/ethnicity and socio-economic classes and interfere with childhood spiritual development, other countries construct similar barriers. United Kingdom schools also employ zero tolerance discipline policies as a means of reducing classroom disruptions and have found 'a negative relationship between the use of school suspension and expulsion and academic achievement across the whole school, even when controlling for demographics such as socioeconomic status' (Didau 2015) . Australian schools do as well, even though researchers have found that such approaches 'are actually ineffective in the long term and can exacerbate student disengagement and alienation' (Sullivan 2016) . Anne Sullivan, a senior lecturer in Education, advises teachers to avoid punitive managerial approaches to disruptive behaviour and instead 'focus on relational aspects so students feel cared for, respected and valued' (Ibid.). Some Australian and Hong Kong educators advocate 'restorative justice' models that encourage student agency and promote a sense of belonging in lieu of zero tolerance policies (Bringenberg 2014, 21, 22) . Spirituality education models are another good alternative for accomplishing this shift, with their emphasis on mindfulness, relational consciousness and respectful dialogue in the midst of diversity. Slovenian researcher Kodelia (2015) is conducting studies of zero tolerance policies throughout Europe, attempting to find a balance between appropriate concerns about school violence and just treatment of all children that promotes learning. Paying attention to spiritual well-being would be a helpful addition to this kind of work, as nurturing and supporting children's spiritual lives could address both behavioural violence and learning engagement. The Children's Defense Fund contends that adults must affect a significant shift in our care and education of children if we are to shut down the cradle to prison pipeline and ensure our future. As persons dedicated to understanding and promoting children's spirituality, we are well positioned to help schools, congregations and agencies envision and implement such a shift using principles of spiritual education. Unjust systems require widespread sociopolitical adjustments, but they can also be remediated -at least in the short term -by small-scale efforts in classrooms, feeding programmes, worshipping communities and other places where we interact with children of privilege and those who are marginalised and in need of special assistance.
